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1.0 Introduction to assessment and the different assessment concepts and continuums. 

 
AVVHVVPHQW SOD\V D NH\ UROH LQ HGXFDWLRQ. ³AVVHVVPHQW LV WKH SURFHVV RI gathering, recording, 

LQWHUSUHWLQJ, XVLQJ, DQG UHSRUWLQJ LQIRUPDWLRQ DERXW D FKLOG¶V SURJUHVV DQG DFKLHYHPHQW LQ 

GHYHORSLQJ NQRZOHGJH, VNLOOV DQG DWWLWXGHV´ (NCCA, 2008, S.7). Assessment can inform the 

teaching and learning that takes place and therefore benefits both the student and the teacher. 

Assessment is a ³LQWHJUDO SDUW RI WHDFKLQJ DQG OHDUQLQJ, DQG QRW DV VRPHWKLQJ WKDW RFFXUV DW D 

VHSDUDWH WLPH RU LQ D VHSDUDWH SODFH´ (L\VDJKW, Scully, Murchan, O¶LHDU\, Shiel, 2019, p.3). 

In order for assessment to EH HIIHFWLYH LW QHHGV WR ³EH D URXWLQH SDUW RI WHDFKLQJ DQG OHDUQLQJ´ 

(Lysaght, Scully, Murchan, O'Leary, Shiel, 2019, p.6). Assessment can be a planning tool for 

WHDFKHUV ³DVVHVVPHQWV DUH XVHG WR LQYHVWLJDWH ZKDW SHRSOH NQRZ DQG FDQ GR DQG WR PDNH 

decisiRQV UHJDUGLQJ ZKHWKHU WKH\ KDYH OHDUQHG ZKDW ZDV H[SHFWHG´ (RD\PHQW, 2007, S.102). 

Assessment can also assist in the learning, when it becomes a routine part of the classroom 

practice and can help drive the learning forward (Black, Dylan, 2001). ³IQ education, the term 

assessment refers to the wide variety of methods or tools that educators use to evaluate, 

measure, and document the academic readiness, learning progress, skill acquisition, or 

educational needs of VWXGHQWV´ (The Glossary of Education Reform, 2015). Assessment has 

many different roles within the school setting beyond marking the students work, it benefits 

WKH VFKRRO DV D ZKROH DQG KHOSV FRPPXQLFDWHV WKH VWXGHQWV¶ SURJUHVV ZLWK WKHLU SDUHQWV DQG 

JXDUGLDQV. ³AVVHVVPHQW VHUYHV PXOWLSOH SXUSRVHV such as providing information about student 

OHDUQLQJ DQG SURJUHVV, WHDFKLQJ TXDOLW\, DQG SURJUDP DQG LQVWLWXWLRQDO DFFRXQWDELOLW\´ (OSUH, 

2015, p.229). 

 



 
Figure 1: Assessment Continuum. Lysaght, Z., Scully, D., Murchan, D., O'Leary, M., Shiel, G.(2019) 
Aligning Assessment, Learning and Teaching in Curricular Reform and Implementation. NCCA.ie 
 
 
Assessment exists on a continuum (Lysaght, Scully, Murchan,  O'Leary, Shiel, 2019). Three 

types of assessment that exist on the continuum according to the NCCA are organic, visible 

and planned interactions, see figure 1.  The three types can clash as they sit in-between 

IRUPDWLYH DQG VXPPDWLYH DVVHVVPHQW. ³AVVHVVPHQW DV DQ RUJDQLF DFWLYLW\ HQFDSVXODWHV WKH 

idea that it is something that occurs naturally, and on an ongoing basis in the classroom. It 

does not in any sense interrupt the process of teaching and learning; rather, it is an invisible ± 

but real ± SDUW RI WKLV SURFHVV´ (Lysaght, Scully, Murchan, O'Leary, Shiel, 2019, p.5).  

Organic assessment is student led and happens during self and peer evaluations. Whereas, 

SODQQHG LQWHUDFWLRQV LV WHDFKHU OHG, IRFXVLQJ RQ TXHVWLRQLQJ WKH VWXGHQWV¶ NQRZOHGJH DQG 

DGMXVWLQJ WKH WHDFKLQJ WR VXLW WKH VWXGHQW¶V QHHGV. VLVLEOH DVVHVVPHQW, IRFXVHV RQ HIIHctive 

feedback between the teacher and the student, concentrating on promoting progress. The core 

principles of good practices identified in this work is inclusion of every student, constructive 

feedback and student autonomy. These principles are examined under assessment for learning 

and formative assessment headings.  

 
 

1.1 Assessment for Learning 

³AVVHVVPHQW IRU OHDUQLQJ (IRUPDWLYH DVVHVVPHQW) KROGV WKH PRVW SURPLVH IRU LPSURYLQJ 

VWXGHQW OHDUQLQJ DQG DFKLHYHPHQW´ (Volante, 2018, p.14 ). The core principles identified in 



this work, feedback, inclusion and student autonomy  are linked to assessment for learning.  

³AVVHVVPHQW IRU OHDUQLQJ (AFL) LV DQ DSSURDFK WR WHDFKLQJ DQG OHDUQLQJ WKDW FUHDWHV IHHGEDFN 

ZKLFK LV WKHQ XVHG WR LPSURYH VWXGHQWV¶ SHUIRUPDQFH. SWXGents become more involved in the 

learning process and from this gain confidence in what they are expected to learn and to what 

VWDQGDUG´ (Cambridge Assessment International Education). ASL is an effective strategy 

because it is an integral part of the clasVURRP SUDFWLFH, ³it usually takes place in the day-to-

day minute-by-PLQXWH LQWHUDFWLRQV´ (NCCA, 2008, p.9). Teachers using ASL focus on asking 

where the student is in their learning, where they are going and how they will get there 

(Cambridge Assessment InWHUQDWLRQDO EGXFDWLRQ). ³Goals and success criteria should be made 

H[SOLFLW, VWXGHQWV VKRXOG QRW EH DIUDLG WR PDNH µPLVWDNHV¶, DQG IHHGEDFN KDV WR EH LPPHGLDWH´ 

(Westbroek, van Rens, van den Berg, Janssen, 2020, p.956).  Assessment for learning 

involves anG EHQHILWV WKH WHDFKHU DQG WKH VWXGHQW. ³AfL focuses on monitoring the quality of 

the learning process and on providing continuous feedback to guide learning and teaching, 

ZKLFK FDQ SRVLWLYHO\ LQIOXHQFH OHDUQLQJ SURFHVVHV´ (WHVWEURHN, YDQ RHQV, YDQ GHQ BHUJ, 

Janssen, 2020, p.956).  

 
 

1.2 Irelands view on curriculum and assessment reform 
 

³PRVW-primary education in Ireland is in the midst of much curriculum and assessment change 

DQG WHDFKHUV DUH DW WKH FRDOIDFH RI WKLV FKDQJH´ (Darmody, 2016, p.2). The role of assessment 

as also shifted from beginning solely focused on recording the students work to celebrating 

the process, as well as the end result (Lysaght, Scully, Murchan,  O'Leary, Shiel, 2019). 

³CHQWUDO WR WKH FKDQJH LV LQ WKH LQWURGXFWLRQ RI D QHZ PRGHO RI DVVHVVPHQW ZKLFK DLPV WR 

meet the needs of the 21st century learner and consequently to present a much broader picture 

RI VWXGHQW OHDUQLQJ WKURXJKRXW WKH MXQLRU F\FOH´ (Darmody, 2016, p.3). The new Junior Cycle 

encourages a combination of formative and summative assessment. The curriculum reform 



has UHVXOWHG LQ ³D QHZ GXDO DSSURDFK WR DVVHVVPHQW LQYROYLQJ RQJRLQJ FODVVURRP-based 

assessment and a final externally- DVVHVVHG H[DPLQDWLRQ´ (Darmody, 2016, p.3). Teachers 

have a more active role in assessing their students and implementing the new assessment 

JXLGHOLQHV IROORZLQJ WKH OHDUQLQJ RXWFRPHV IRU HDFK VXEMHFW. ³THDFKHUV ZLOO QHHG WR 

effectively use and interpret assessment information in an unprecedented manner, to reconcile 

formative and summative assessment procedures and to create a classroom environment 

ZKHUH DOO SDUWLHV HQJDJH ZLWK OHDUQLQJ DQG DVVHVVPHQW DV DQ LWHUDWLYH UHIOHFWLYH SURFHVV´ 

(Darmody, 2016, p.3). 

 
 
2.0 Investigation into formative assessment and inclusion as a core principle of 

assessment 
  
Within mainstream schools, teachers cater for students with a range of needs. Assessment for 

learning is the ideal method to imply as it is ongoing and supports the learning taking place in 

each lesson. In order for the teacher to be able to involve each student planned interactions 

like questioning should take place so the level and overall ability of the students can be 

DVVHVVHG. UVLQJ GLIIHUHQWLDWHG LQVWUXFWLRQ DQG OHDUQLQJ. ³AVVHVVPHQW IRU OHDUQLQJ (AIL) DQG 

differentiated instruction (DI) both imply a focus on learning processes and learning needs 

DQG DIIHFW VWXGHQW OHDUQLQJ SRVLWLYHO\´ (WHVWEURHN, YDQ RHQV, YDQ GHQ BHUJ, JDQVVHQ, 2020, 

p.955). Assessment for learning is closely linked to formative assessment.³SXFK DVVHVVPHQW 

EHFRPHV µIRUPDWLYH DVVHVVPHQW¶ ZKHQ WKH HYLGHQFH LV DFWXDOO\ XVed to adapt the teaching 

ZRUN WR PHHW WKH QHHGV´ (BODFN, D\ODQ, 2001, S.2). Formative assessment is centred around 

the learner and their needs. By identifying their needs the teacher can identify areas the 

students are weaker in and the skills they need to improve (McDowell, Sambell, Davison, 

2009). ³Formative assessments help teachers identify concepts that students are struggling to 

understand, skills they are having difficulty acquiring, or learning standards they have not yet 

achieved so that adjustments can be made to lessons, instructional techniques, and academic 

https://www.edglossary.org/learning-standards/


VXSSRUW´ (The Glossary of Education Reform, 2014). Formative assessment is considered 

good classroom practice as it takes place over multiple lessons and results in ongoing 

communication and development in conjunction with the students. It is ³OHDUQHU FHQWUHG, 

teacher-directed, mutually beneficial, formative, context-specific, ongoing and firmly rooted 

in goRG SUDFWLFH´ (McDowell, Sambell, Davison, 2009). 

 

Figure 2: Standardised Testing. Lambert, K. Debunking Education Memes, Part One. EducationWorld.ie. 
URL = https://www.educationworld.com/teachers/debunking-education-memes-part-one (accessed: 16/12/ 
2020). 
 
 
High stakes assessment otherwise known as summative assessment can reflect badly on 

students with lower abilities as it only reflects the end result and not the learning and 

LPSURYHPHQW WKH VWXGHQW ZRXOG KDYH XQGHUZHQW, VHH ILJXUH 2. ³Formative assessment can 

drive the learning offering students extensive opportunities to engage in the kinds of tasks 

that develop and demonstrate their learning, thus building their confidence and capabilities 

EHIRUH WKH\ DUH VXPPDWLYHO\ DVVHVVHG´ (McDowell, Sambell, Davison, 2009). Formative 

assessment also always the teacher the ability to change their learning strategies or unit of 

OHDUQLQJ WR ILW WKH VWXGHQW¶V QHHGV E\ DQVZHULQJ D\ODQ DQG BODFN TXHVWLRQ ³Is there evidence 

https://www.educationworld.com/teachers/debunking-education-memes-part-one


WKDW LPSURYLQJ IRUPDWLYH DVVHVVPHQW UDLVHV VWDQGDUGV?´ (BODFN, D\ODQ, 2001, S.2). Formative 

assessment is more accessible than summative assessment as it is ongoing and focused 

DURXQG WKH VWXGHQWV¶ engagement with the material. ³Teachers need to know about their 

SXSLOV¶ SURJUHVV DQG GLIILFXOWLHV ZLWK OHDUQLQJ VR WKDW they can adapt their work to meet their 

QHHGV´ (Black, Dylan, 2001, p.2). 

 
 

2.1 Inclusive Art Education and assessment policies 

Art education has played a key role in creating a classroom environment that accommodates 

all learners regardless of their ability or background. Rooney and other educationalists 

bHOLHYH ³WKH DUWV OD\ WKH JURXQGZRUN IRU VRFLDOO\ LQFOXVLYH OHDUQLQJ HQYLURQPHQWV WKDW EXLOG 

RQ FRPPRQDOLWLHV, ZKLOH UHVSHFWLQJ GLIIHUHQFHV´ (Rooney, 2004, p.32). Art has the ability to 

engage all learners, as art is as much about the meaning as it is about the product (Eisner, 

2004).  ³AUWV HGXFDWLRQ DV D SRZHUIXO LQVWUXFWLRQDO VWUDWHJ\ WKDW HQJDJHV DOO VWXGHQWV LQ 

learning, regardless of language, culture, and life experiences. Supporters of arts instruction 

for diverse learners believe that the arts make education more equitable because they 

³WUDQVFHQG´ OLPLWDWLRQV DQG ERXQGDULHV DVVRFLDWHG ZLWK GLYHUVLW\´ (Rooney, 2004, p.20). 

SWXGHQWV QHHG WR EH HQJDJHG WR OHDUQ. ³AUWV-based instruction increases interest and 

PRWLYDWLRQ´ (Rooney, 2004, p.8).  Rooney also commented on teacher education needing to 

supply newly qualified teachers with the tools to use art education as a tool to engage 

students in learning.  

Teach teachers arts-based instructional strategies to engage learners. Because students 
demonstrate various learning styles and interests, teachers must use an array of 
instructional strategies to engage them. Teachers can learn to use arts-based 
instruction as a vehicle for a broad range of learning experiences, including trial and 
error, experiential, real-life, inquiry-based, hands-on, and metacognitive learning 
(Rooney, 2004, p.12).    



Teachers have the ability to shift value from assessing through makes and instead values 

LPDJLQDWLRQ KLJKHU. ³PODFHV PRUH YDOXH RQ WKH LPDJLQDWLYH WKDQ RQ Whe factual, assigns greater 

priority to valuing than to measuring, and regards the quality of the journey as more 

educationally significant than the speed at which the destination is reached. I am talking 

about a new vision of what education might become aQG ZKDW VFKRROV DUH IRU´ (ELVQHU, 2004, 

p.11). In my experience, planned interactions that are students led is the most effective way to 

engage all the students. This can be delivered through questioning strategies like blooms 

taxonomy. That features different levels of questioning from low to high order (PDST, 2010). 

A range of questions for different levels should be written up in preparation of the lessons. 

TKH TXHVWLRQV VKRXOG EH VFDIIROGHG LQ RUGHU WR ³XVH WR PRYH OHDUQLQJ IRUZDUG LQ WKH ]RQH RI 

proximDO GHYHORSPHQW´ (SKHSDUG, 2005,S.1). 

 
3.0 An investigation into Student Autonomy as a core principle of good practice in 

assessment 

Student autonomy is focused on the students becoming the owners of their learning through 

self-DVVHVVPHQW VWUDWHJLHV. ³FRU IRUPDtive assessment to be productive, pupils should be 

trained in self- assessment so that they can understand the main purposes of their learning and 

WKHUHE\ JUDVS ZKDW WKH\ QHHG WR GR WR DFKLHYH´ (BODFN, D\ODQ, 2001, S.7). IQ RUGHU IRU WKH 

students to assess their own learning the learning intentions and success criteria for the class 

RU WKH SURMHFW QHHG WR EH PDGH FOHDU WR WKHP. ³THDFKLQJ µEHJLQV¶ E\ LGHQWLI\LQJ D VHW RI 

learning outcomes and an associated set of activities designed to promote the achievement of 

WKHVH OHDUQLQJ RXWFRPHV´ (BODFN, D\ODQ, 2001, S.7). THDFKHUV FDQ HQVXUH WKDW RUJDQLF 

assessment occurs by simply adopting a set of habits such as sharing learning outcomes and 

success criteria with their pupils at the start of the class. Once the students know what they 

are learning and what is assessed they become more aware and in charge of their own 

OHDUQLQJ. SWXGHQWV ³FDQ RQO\ DVVHVV WKHPVHOYHV ZKHQ WKH\ KDYH D VXIILFLHQWO\ FOHDU SLFWXUH RI 



WKH WDUJHWV WKDW WKHLU OHDUQLQJ LV PHDQW WR DWWDLQ´ (BODFN, Dylan, 2001, p.7). Teachers can 

HQFRXUDJH WKHLU VWXGHQWV WR WDNH RZQHUVKLS RI WKHLU OHDUQLQJ E\ ³SURPRWLQJ OHDUQLQJ 

DXWRQRP\´ (Pedder, James, 2012, p.2).  Students become the owners of their learning. One 

method is the teacher cocurate the success criteria in relation to the learning intentions 

planned. The students question and come up with the assessment criteria of their work. 

AVVHVVPHQW IRU OHDUQLQJ DORQJVLGH IRUPDWLYH DVVHVVPHQW FRQFHQWUDWHV RQ WKH ³VHQVH RI DJHQF\ 

and ownership among teachers and students connected to choices they make for their own 

DQG RQH DQRWKHU¶V OHDUQLQJ´ (Pedder, James, 2012, p.3). 

 

4.0 Constructive feedback as a key criteria of good practice in assessment 

THDFKHUV VKRXOG FUHDWH ³IHHGEDFN-rich learning environment that has formative assessment at 

LWV FRUH ZLWK WKH LQWHQWLRQ RI HQDEOLQJ DOO VWXGHQWV WR HQKDQFH WKHLU DFKLHYHPHQWV´ 

(McDowell, Sambell, Davison, 2009).Feedback from the teacher to the student should 

happen on an ongoing basis in order for it to be an effective assessment and learning tool. 

SXSSRUWLQJ VWXGHQWV OHDUQLQJ WKURXJK IHHGEDFN PHWKRGRORJLHV LV FHQWUDO WR AFL. ³FHHGEDFN 

should be timely and forward-looking so as to support current and future VWXGHQW OHDUQLQJ´ 

(McDowell, Sambell, Davison, 2009). Students need time to act on the feedback in order for 

WKHP WR GHYHORS DQG OHDUQ. ³FHHGEDFN LV EDVHG RQ HYLGHQFH RI KRZ DQG ZKDW WKH FKLOGUHQ DUH 

learning. Feedback focused on the learning or task in hand, can help children identify and 

celebrate their progress and achievements, pinpoint challenges they experience, and decide 

ZKDW WKH QH[W VWHSV VKRXOG EH. TKLV OHYHO RI LQYROYHPHQW LQ VKDSLQJ WKHLU RZQ OHDUQLQJ´ 

(NCCA, 2008, p.9). Ongoing feedback should happen as a part of the everyday assessment 

strategies as part of AFL is more effective than summative assessments like grading at the 

end of the project (Rayment, 2007). In order for feedback to work as an assessment strategy 

the teacher needs to supply ³FRQWLQXRXV IHHGEDFN WR JXLGH DQG HQFRXUDJH SXSLOV DERXW WKHLU 



SHUIRUPDQFH RQ DQ DFWLYLW\´ (RD\PHQW, 2007, S.98).  FHHGEDFN VLWV XQGHU WKH KHDGLQJ YLVLEOH 

on the assessment continuum. Effective formative feedback should be used as a way of 

³JXLGLQJ VWXGHQWV¶ DWWHQWLRQ WR WKHLU RZQ OHDUQLQJ WKURXJK PHDQLQJIXO DQG WDUJHWHG IHHGEDFN´ 

(Heritage, Pittenger, p.3) Unlike an end grade or mark, the teachers feedback is centred 

around the student and their learning, the areas they are strongest in to the areas that need 

improvement. Once these areas are made visible, the teacher can guide the student towards 

LPSURYHPHQW. ³FHHGEDFN WR DQ\ SXSLO VKRXOG EH DERXW WKH SDUWLFXODU TXDOLWLHV RI KLV RU KHU 

work, with advice on what he or she can do to improve, and should avoid comparisons with 

RWKHU SXSLOV´ (Black, Dylan, 2001, p.6). 

 

4.1 How art educators use feedback as an assessment tool 

TKH FRQFHSW RI µIHHGEDFN¶ LPSOLHV D UHWURVSHFWLYH UHYLHZ RI SHUIRUPDQFH (Cambridge 

Assessment International Education). AVVHVVPHQW ³LQ WKH DUWV VKRXOG EH IRUPDWLYH, EDVHG RQ 

observation, and providing feedback along the way. This approach views the learner not as a 

WHVW VFRUH, EXW DV D ZRUN LQ SURJUHVV, ZLWK QHHGV WKDW FDQ EH PHW DORQJ WKH ZD\´ (Rooney, 

2004, p. 21). Feedback delivered to a students should be conducted in a positive manner and 

focus on what the students can do to continue to improve and learn. One way of 

LPSOHPHQWLQJ WKLV LV VXSSOHPHQWLQJ IHHGEDFN ZLWK IHHGIRUZDUG. ³TKH SURDFWLYH GLUHFWLRQ 

ZKLFK HQDEOHV WKH FDQGLGDWH WR PRYH IRUZDUG LV UHIHUUHG WR DV ³IHHGIRUZDUG´ DQG LV WKH 

natural extension of good feedback" (Cambridge Assessment International Education). 

Feedforward focuses on particular areas where students can improve, questions how and ends 

ZLWK VWHS E\ VWHS JXLGHOLQHV RQ KRZ WR GHYHORS WKH SURMHFW IRUZDUG. ³UVLQJ IHHGIRUZDUG, ZH 

can concentrate on what the candidate can do to improve tKHLU SHUIRUPDQFH´ (Cambridge 

Assessment International Education). Feedforward attitude links to other feedback methods 

that focus on the positive such as constructive conversations were the teacher highlights the 



positives and one area the student should work on. Eisner views on assessing arts based 

HGXFDWLRQ IRFXVHV RQ WKH OHDUQLQJ DV RSSRVHG WR WKH HQG SURMHFW. ³T\SLFDO HYDOXDWLRQ, KH VDLG, 

examines the extent to which results conform to a predicted outcome. Conformity, however, 

is not the goal for the individualist endeavours of arts and education. Evaluation in the arts 

should be formative, based on observation, and providing feedback along the way. This 

approach views the learner not as a test score, but as a work in progress, with needs that can 

be met DORQJ WKH ZD\´ (Rooney, 2004, p. 21). Feedback based assessment can be delivered in 

D YDULHW\ RI ZD\V. TKURXJK WHDFKHU REVHUYDWLRQ ZKHUH WKH WHDFKHU NHHSV WUDFN RI WKH VWXGHQWV¶ 

progress by observing what they have learnt. The feedforward approach focuses on offering 

the students a plan of action (Gonzalez, 2018). Through individual tutorials and constructive 

conversations with the students the teacher establishes how the project can be pushed 

IRUZDUG, E\ FUHDWLQJ D ³VWHS E\ VWHS SODQ IRU LPSURYHPHQW´ (Gonzalez, 2018). Finally written 

reports alongside an end mark or grade can also feature feedback, in the teachers comment 

DUHDV.³AOZD\V LQYROYH WKH SURGXFWLRQ RI D WDQJLEOH UHFRUG RI WKH RXWFRPHV RI WKH DVVHVVPHQW 

(e.g. a written report that might include narrative feedback to the learner, and/or a grade or 

VFRUH)´ (Lysaght, Scully, Murchan,  O'Leary, Shiel, 2019, p.6). Using a combination of 

techniques across the unit of learning allows for the students to receive an array of feedback 

from their teacher through the teaching and learning process as well as at the end.  

 
4.1 Challenges related to using the core principles, inclusion, student autonomy 

and feedback in arts-based education 

ELVQHU FRPPHQWV WKDW ³the challenge in teaching is to provide the conditions that will foster 

the growth of those personal characteristics that are socially important and, at the same time, 

personally satisfying to the student. The aim of education is not to train an army that marches 

WR WKH VDPH GUXPPHU, DW WKH VDPH SDFH, WRZDUG WKH VDPH GHVWLQDWLRQ´ (Eisner, 2005, p.169).  

Teaching has to facilitate the learning of all the students with different abilities in order for 



the students to improve their individual needs have to be met. This is challenging because the 

teacher has to divide their time to a full classroom of students, all needing assistance. 

³SWXGHQWV¶ IRUPDWLYH, VHOI-assessment and focused teacher feedback should be diagnostic and 

aimed at pinpointing how learning can be improved. This process needs to be carried out 

more rather than less frequently, so that the partnership of reflective practice can strategically 

build tKH IXOO UDQJH RI GLVSRVLWLRQV QHFHVVDU\ IRU OHDUQLQJ KRZ WR OHDUQ´ (BULJJV, 2017) 

Organic assessment methods can be difficult to bring into the classroom as it relays on the 

VWXGHQWV HQJDJHPHQW. ³TKH FKDOOHQJH IRU WKH WHDFKHU LV VKLIWHG PRUH IURP LQWHUSUHWation of 

student responses in-the-PRPHQW WR WKH GHVLJQ RI µXVHIXO SURPSWV¶ DQG WR WKH DQWLFLSDWLRQ RI 

WKH UDQJH RI SRVVLEOH VWXGHQW UHVSRQVHV´ (WHVWEURHN, YDQ RHQV., YDQ GHQ BHUJ, JDQVVHQ, 2020, 

p.957). With the curriculum reform in Ireland, the assessment process has changed from 

strictly a summative assessment to a dual assessment process (Darmody, 2016). There is 

WHQVLRQ EHWZHHQ IRUPDWLYH DQG VXPPDWLYH DVVHVVPHQW. ³AW WKH URRW RI WKH SUREOHP LV WKH 

difficulty, perhaps impossibility, of using the same assessment instruments for a range of 

frequently incompatible functions such as diagnosis, tracking, target setting, reporting, 

HYDOXDWLRQ, VHOHFWLRQ, DFFRXQWDELOLW\ DQG PRQLWRULQJ QDWLRQDO VWDQGDUGV´ (RD\PHQW, 2007, 

p.22).The issue with the students assessinJ WKHLU RZQ ZRUN ³LV QRW WKH SUREOHP RI UHOLDELOLW\ 

and trustworthiness: it is found that pupils are generally honest and reliable in assessing both 

WKHPVHOYHV DQG RQH DQRWKHU, DQG FDQ EH WRR KDUG RQ WKHPVHOYHV DV RIWHQ DV WKH\ DUH WRR NLQG´ 

(Black, Dylan, 2001, p.6). Students tend to lean towards a more negative opinion of their own 

work, this is down to students having low self-esteem (NCCA, 2008).  The teacher needs to 

help grow their confidence through feedback in the form of feedforward (Gonzalez, 2018). 

BODFN DQG WLOOLDP UHSRUWHG ³WKDW SXSLOV DUH JHQHUDOO\ KRQHVW DQG UHOLDEOH LQ DVVHVVLQJ ERWK 

WKHPVHOYHV DQG RQH DQRWKHU, DQG FDQ EH WRR KDUG RQ WKHPVHOYHV DV RIWHQ DV WKH\ DUH WRR NLQG´ 

(Black, Dylan, 2001, p.6 - 7). Another issue is the students are unaware of how they assess 



their work, the teacher needs to counteract this fear. ³THDFKLQJ µEHJLQV¶ E\ LGHQWLI\LQJ D VHW 

of learning outcomes and an associated set of activities designed to promote the achievement 

RI WKHVH OHDUQLQJ RXWFRPHV´ (L\VDJKW, Scully, Murchan,  O'Leary, Shiel, 2019, p.3). The issue 

ZLWK WKLV FDQ EH WKDW WKH VWXGHQWV GRQ¶W FRQQHFW RU DUHQ¶W DZDUH RI WKH LPSRUWDQFH RI WKH 

success criteria or learning outcomes. An alternative approach is the teacher and the students 

cocurating the success criteria in relation to the learning intentions together. The learner 

FRPHV XS ZLWK ZKDW VKRXOG EH DVVHVVHG. ³B\ HQJDJLQJ VWXGHQWV DV DFWLYH SDUWLFLSDQWV LQ 

learning activities and feedback, we induct them into the requirements of their discipline or 

professional area of study enabling them to understand and subsequently, interrogate and 

FKDOOHQJH WKH VWDQGDUGV, RXWFRPHV, DQG FULWHULD XVHG IRU WKH HYDOXDWLRQ RI KLJK TXDOLW\ ZRUN´ 

(McDowell, Sambell, Davison, 2009). Feedback is closely linked to formative assessment. 

³FRUPDWLYH DVVHVVPHQW LV RIWHQ LQ SUDFWLFH VHHQ LQ D OLPLWHG ZD\ VROHO\ DV JLYLQJ IHHGEDFN WR 

VWXGHQWV´ (McDowell, Sambell, Davison, 2009). Feedback should only be one element of 

assessment that a teacher uses, as feedback is centred around helping the student identify 

DUHDV QHHGLQJ LPSURYHPHQW. ³WLWKLQ IRUPDWLYH DVVHVVPHQW WKH\ GLVFULPLQDWH EHWZHHQ LWV 

informal use by the teacher as a way of giving continuous feedback to guide and encourage 

SXSLOV DERXW WKHLU SHUIRUPDQFH RQ DQ DFWLYLW\´ (Rayment, 2007, p.98). Feedback mostly 

happens in verbal contexts. Students may not engage with the conversation rendering the 

conversation useless. In order to counteract this, written feedback should also be used. 

 

Conclusion 

³Assessment for learning challenges the often-YRLFHG DVVXPSWLRQ WKDW µLI WKHUH DUH QR PDUNV 

DWWDFKHG VWXGHQWV ZRQ¶W GR LW¶ DQG HQDEOHV SURGXFWLYH OHDUQLQJ WR KDSSHQ ZLWKRXW WKH GLUHFW 

reward of marks or grades. It breaks the downward spiral where marks and grades are used to 



control sWXGHQW EHKDYLRXU´ (McDowell, Sambell, Davison, 2009). Assessment and learning 

go hand in hand when teaching, one cannot exist without the other. ³Learning is driven by 

ZKDW WHDFKHUV DQG SXSLOV GR LQ FODVVURRPV´ (BODFN, D\ODQ, 2001, S.1). Assessment helps to 

measure the students learning in relation to the learning intentions and success criteria, 

through feedback and student autonomy. These principles promote inclusivity in the 

classroom. ³Formative assessment helps the (so-called) low attainers more than the rest, and 

VR UHGXFHV WKH VSUHDG RI DWWDLQPHQW ZKLOVW DOVR UDLVLQJ LW RYHUDOO´ (Black, Dylan, 2001, p.3).  
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